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Resumen
En Colombia, en los ultimos 10 afios, ha habidoran mterés por las politicas
bilingles, la ensefianza del Inglés y se han madifigpracticas y pensum de las universidades
alrededor del pais. Pero, ¢como son tomados etadosrconceptos tedricos por los estudiantes
de licenciaturas en sus practicas docentes? B&stigacion documental presenta una propuesta
para incluir Literacidad Critica, Culturally Resgdre Pedagogy e Interculturalidad en la

educacion de los licenciados.

PALABRAS CLAVE: Culturally Responsive Pedagogy, Crtical Literacy, Interculturalism,

Preservice Education



Abstract
In Colombia, over the past ten years, there has begowing interest in the English
learning, teaching and bilingual policies and thms time, that interest has modified the
teaching practices and practicums in universitiesver the country. However, how have
theoretical concepts been taken into account ldesis for pre-service teachers’ practices? This
research paper tries to present a framework orgwsid including Critical Literacy, Culturally

Responsive Pedagogy and Interculturalism in prekseteacher education.



Introduction

In Colombia, over the past ten years, there has begrowing interest in the English
learning, teaching and bilingual policies (Gonza210; Usma Wilches, 2009b; Ayala Zarate,
2012; Bonilla & Tejada-Sanchez, 2016). At the séime, that interest has modified the teaching
practices and practicums in Universities all ousr tountry (Alonso, Gallo, & Torres, 2012;
McNulty Ferri & Usma Wilches, 2005). This has hapge because of the different globalization
processes that require societies to meet the mddreands (Varon, 2014; Bastidas, 2017). As
Varon (2014) stated, Colombian government has asa@ and intensified English hours in
schools in order for students to be more competivith their communicative competence once
in Universities or works.

To accomplish the demands, the Colombian governuhecitled to invite to the country
native speakers to achieve the objectives of theh& Bilingual Program (2004), consequently
students would have direct access to languagewdnaeat the same time. In fact, the government
has been implementing education policies to fuifiternational objectives not taking too much
into consideration the context of the country, nbrstudents in schools and what pre-service
teachers need in order to be better second langigegphers besides knowing methods and
approaches for second languages.

In fact, there are some incongruences within tHeips which regulate second language
teaching in Colombia. There are nine documentets$tom 1991 to 2016, twenty-five years in
which the country has had changes and has beeemntid by worldwide events. Actually, those
documents have also changed the way teachers ldmgkiage teaching in Colombia and pre-
service teachers’ education in university prograhi®se incongruences need be transformed into

new ways of thinking second language teaching aadning in Colombia in order to create



meaningful environments by using Culturally Respam®edagogy (CRP; Ladson-Billings 1994,
1995a, 1995b, 2014; Gay, 2002, 2010; McCarty & 12H4) concepts, Critical Literacy (CL;
Beck, 2005; Morgan, 1997; Cope & Kalantzis, 201énk$, 2014; Morrell, 2009) and
Interculturalism, three concepts that should beaimgd together by teachers. After all, Colombia
is a diverse country (afro descendants, differadigenous tribes with many languages, white
people, immigrants, just to name a few) and CRPa@dl Interculturalism are concepts that go
into learning and teaching practices changing thg students think second languages (Mora,
2013; Uribe & Gémez, 2015).

Thus, the real problem with all policies that thr@@@nbian Government established trough
these years is that Colombian English teacher tiiat culture and students’ backgrounds are
not what matters in English classes but other edrgech as grammar o just communication. In
today’s educational scenarios in Colombia, we neeatknowledge increasingly the importance
of including students’ cultural references and egt# in all aspects of learning, ideas that both
CRP and CL have at their core, including a resigaiion of the concept of Interculturalism.

In the case of future English teachers, some ntigltonfused on how to put into practice
all the theoretical concepts that we study at timévéfsity. Therefore, how do future language
teachers conceive concepts as CRP, CL and Interaliém in order to apply them in their
practices?

This is an important problem to inquire about beeaiti concerns what Colombian future
language teachers will do in their second languagsses. Sometimes we take for granted that
students learn culture in Social Studies subjeett @lome and that English teachers are in charge
of teaching English culture that is shown in tebt®ks used in class. Nevertheless, are teachers

conscious of the different cultures that they cawehin class? Do they know how to take advantage



of students’ backgrounds for learning purposes? Eie just two questions that CRP and
Interculturalism try to solve.

Some English education majors in Colombia usualy between 9 to 10 semesters. At the
University where | conducted my research, the stutiaching experience happens in thegd
9 semesters. So, it is important that this poputatibfuture teachers understand and conceive
the notions of Interculturalism and Culturally Respive Pedagogy (CRP) ingrained with some
ideas about Critical Literacy (CL) in order to undé&e a post within how they will teach English
in the country.

During my study the questions of what theoreticahaepts are being taught at the
university or what concepts are implementifiggdd 9" semester students during their practicums
began to surface. | was also curious to find outtwimy peers knew about CL, CRP and
interculturalism in order to understand their camssness about those concepts and how they
would manage them in class. Moreover, | was intedeisi knowing what are experienced teachers
telling the new generation, because we need moaléd®k at for inspiration.

In this research paper, | will discuss some coreainout the language policies that
Colombia has, which | read doing a critical anayBnding incongruences | was mentioning
before. This analysis brought my attention to theamngs that culture has for Colombian
government, but when bringing it to practice thdsénitions are not taken into account in order
to prove that culture is central in learning. Thigareness brought me to explain why, in my
opinion, Culturally Responsive Pedagogy, Criticdktacies and Interculturalism need to work
together in order for students it &nd 9' semester in the BA program at Universidad Porific

Bolivariana to be conscious of their importanceducational scenarios. Thus, | conducted semi



structured interviews and made an analysis to tissvars to make a proposal for including in

some subjects the topic of CRP in the BA curricultriuniversidad Pontificia Bolivariana itself.

Colombian Educational Policies: What Do They Say Abut English Teaching And
Culture?

Nine documents regulate English language teachi@plombia issued between 1991 and
2016. This is the result of the necessity of thei@xy to have a stronger presence of a global
foreign language teaching. In fact, foreign is metv in Colombia because, for instance, Catholic
missionaries brought languages such as Spanigh, batl French because the Church attempted
to “humanize” the indigenous populations using Gapell (Zuluaga, 1996). Later on, after the
independence process, the elite who ruled the @pused to send their children and relatives to
study overseas, preferring foreign education (Us2@®9a). This bought to a preference for
foreign education instead of creating one that aygsopriate for the country.

As Varon (2014) states, only the Colombian privéléglass, in the early XX century, had
access to knowledge and to classical literaturetlagyg were devoted to translating those texts in
order to have access to what they thought univérsalvledge was. The aforementioned aspect
means that only the elite could read and decidet wias good or not for the country, cultural
aspects included. In fact, in Ciro Guerra’s filmnikrace of the Serpent” (Gallego & Guerra,
2015), the director shows that Spanish monks pitadilindigenous children to use their language
and their cultural heritage in their daily life la@ise it could affect their relation with the Chast

God.



It is also after both World Wars that national itiées grew, as well as the importance of
culture, and how to teach a second language. Tihe @@cades of XX century were important
worldwide in second language teaching becauseeaisk of methods and approaches that helped
teachers to have a better idea on how to teachgud@e. Those are the ones cited in one of the
documents that the Colombian Government has folisngeaching.

The nine documents are:

Table 1

Official documents related to language educatioGatombia

Name of the document Year of issue
Colombian Constitution 1991
Colombian Educational Law (115 law) 1994

Proyecto COFE (Colombian framework of English) from 1991 to 1996 (not valid anymore)

Foreign Language Curriculum Guidelines 1999
Basic Standards of Foreign Language Skills: English 2006
(Guide 22)

National Bilingual Program 2004

Ministerial Decree number 3870 2006

Basic English learning rights (fronf'@rade to 1% 2016

grade)

Suggested curriculum (fronf"@rade to 1% grade) 2016

Curriculum Expedition Foreign Language 2016 (Valid for the city of Medellin)

Humanities Area Plan — English




These nine documents have changed the way Colongaziahers think Language Teaching
in Colombia and preservice teachers’ educationr{gdo Gallo, & Torres, 2012; McNulty Ferri &
Usma Wilches, 2005). As Usma (2009a) and Gonz&€1(Q) stated, the Constitution of 1991
does not refer to second languages or foreign Egegiteaching. Instead, it states why education
is a right and the ethnic and cultural diversitidghe country. In fact, in 1994 the Colombian
educational law (from here on referred td_asv 115 was issued with the intention of renewing
the previous one which was issued in 1903. The fzred new law of education was seen after
the issue of the Colombian Constitution in 1991ickisays in articles 44 and 67 that education is
a right of kids and adults as well as culture. Mwer article 67 says that education seeks access
to knowledge, science, technology and other vadfiesilture making explicit that Education will
shape the respect for human rights and democracy.

The Colombian Constitution also states that “Théidwaprotects the ethnic and cultural
diversity of the country” (art. 7). As per languageticle 10 establish that Spanish is Colombia’s
official language, but that languages and dialedtethnic groups are also official in their
territories. The education provided in communitrggh their own linguistic traditions will be
bilingual. Moreover, article 70 states,

The State has the duty to promote access to therewf all Colombians in equal

opportunities, through lifelong education and stifexn technical, artistic and

professional education at all stages in the creaifaational identity. Culture in

its various manifestations is the foundation oforadlity. The State recognizes

the equality and dignity of all those who live iretcountry. The State shall

promote research, science, development and disagamrof the cultural values

of the Nation.



Law 115 is the one that is in charge to explairpge&vhat the Constitution says about
education and what it is expected for the Colombamtext. In fact, the article 13 states eight
common objectives for all levels, some of themiategral development, the capacity to assume
with responsibility rights and duties, provide dhieal and moral formation, practice and respect
human rights, promote interest and respect foctitierral identity of ethnic groups. Articles 16,
20, 21 and 22 in the same law elaborate on thetgs for preschool, primary and high school
education. Only article 23 the Colombian Governnemqticitly express that a foreign language
has to be one of the subjects at school, but & do¢ say specifically that English should be the
chosen one.

In 2004 the Colombian Government established theioNa Bilingual Program
(Programa Nacional de Bilinguism&rom here on referred to as PNB) as a strategypoove
English teaching and learning. The Ministry of Golwan Education (from here on referred to as
MEN) in 2004 stated that PNB was for competitivenesacademic, cultural and economic global
fields. However, as Jabba (2013) and Usma (20088, st was a political strategy in order to
strengthen bilingualism in the Country for econaahigurposes. The previous statement means
citizens that are able to have a good level of camoative competence to have social mobility
and better working conditions, fact also confirnbydFandifio-Parra et Al (2012).

According to the authors, the implementation of ANE olombian education is because
the dominance of a foreign language is considefeddamental factor for any society interested
in being part of big changes in all the aforememdtbfields in order to have recognition of other
cultures and collective growth (Ministry of Educatj 2005a; Usma, 2009a; Fandifio-Parra,
Bermudez-Jiménez, & Lugo-Vasquez, 2016). Thus, MiBNs not inform English Teachers nor

Universities about how to take into consideratiaoBhbian context or culture using PNB.



Among the latest documents, which are Guide 22 g0the Basic English Learning
Rights (2016), The Suggested Curriculum (2016)j8lasarning English Rights and Curriculum
Expedition (2016), there is clarity about some atgpsuch as bilingualism, second and foreign
language, learning and acquisition. The suggestectalum, to mention the last of the documents
issued by MEN in 2016, is more complete compareti Wie previous ones. It gives clarity of
concepts such as bilingualism, diversity, intenaat communication, among others. This is good
because the previous documents had some misusesdd such as foreign or second language
(used as synonyms in Foreign Language Curriculumélnes), learning and acquisition (same
here, used as synonyms). It is also an importaotimient for new and experienced teachers,
because it is a new starting point for studentsiversities and is a more complex point of view
for those teachers who have been doing the sanwtiastor used the same texts books just as
instructions.

Nevertheless, just in one of the aforementionedid@nts, Basic Learning English Rights
(BLR) (2016), one can understand, reading througtiwai document, that Colombian culture is
present but just with name of places or, as an pl&am p. 16, description of Colombian cities or
folklore. These rights “are an essential tool foswing quality and equity in education for all
children in Colombia. These rights describe thededge and skills that students must learn in
English class in grades 6th to 11th in the Colomigducational system.” (p. 8) Therefore, BLR
aim to develop the communicative competence in iBmghrough some criteria written in the
document in order to help Colombian English teashiowever, the BLR do not specify what
the role of culture is and does not go deep indb tthpic. There is not even a clear perspective on

what is the role of culture in second languagenieay.



The analysis through the Colombian policies leadarteok for some definitions of culture
using different perspectives and authors, necessargderstand that it is not an obvious topic in
this chapter, since culture is central in learniRgr further information and a deeper critical
analysis of second language and bilingual policigSolombia read “Bilingual education policies
in Colombia: seeking relevant and sustainable fraonkes for meaningful minority inclusion”

Mora, Chiquito, Zapata (forthcoming).

Some Definitions of Culture

There are quite a few definitions of Culture froiffedent spheres of knowledge such as
anthropology, sociology, and economics, among stheowever, the mainly used is the one by
Taylor (1871), used by UNESCO as well, which séwd t[Culture] is that complex whole which
includes knowledge, beliefs, arts, morals, lawstams, and any other capabilities and habits
acquired by [humans] as a member of society.” Atse definition by the anthropologist Clifford
Geertz (1973) says that culture is “an historicalgnsmitted pattern of meanings embodied in
symbols, a system of inherited conceptions expdegssymbolic forms by means of which men
communicate, perpetuate, and develop their knowelemlgput and their attitudes toward life”
(p-89. Following another example, Gay (2016) states ‘tGaltures provides the tools to pursue
the search for meaning and to convey our understgnd others and thereby has strong shaping
influences on the communication styles prominenpragndifferent ethnic groups and their
children”. So, this becomes a reason for includinljure in all aspects of learning.

Said (2005) and Canclini (2012) argued that alturek are hybrids, because there is no

such thing as purity. Both authors stated thainjgartant to establish that culture is bonded with



places, times and societal groups. In that pointi®iv, all the places in the world are potential
places where cultures encounter one another im todeve a dialogue. As Gay (2010) explained,
culture is that point of reference, a dynamic gystieat we have as human beings to give meaning
to our lives, because it determines how we behauddlank affecting our teaching and learning.

Hence, culture is central in learning and “at tearhof all we do in the name of education”
(Gay, 2010, p. 9), especially when there is a sgtamguage involved because some books have
cultural corners inside them where English cultfrEnglish speaking countries is presented with
some readings, videos, and so on. In this waygsiisdare invited to learn about culture through
the activities inside book texts. Nevertheless, tvateut learning the Colombian culture through
English first and maybe after a cultural awarerm@sspare it with others? Alternatively, what
about learning and comparing different cultures fBalombia has through English and then
compare it with others?

The topic of culture in teaching second languageoit new, but it is implicit since the
academic separation on the perspectives of teaehéegond language has allowed it. And, at the
same time, it has affected in diverse ways the afezulture like a natural knowledge or like a
knowledge teachable in school contexts, indirezalysing culture to be conceived, even today, as
an appendix in curricula,” as Paez (2010, p. 38p)aened.

According to Kramsch (1993) the cultural aspecanond language teaching is considered
a fifth competence because language is taughstruetural and functional way. This is why there
is a shift between second language teaching artdreplespecially because according to Paez
(2010) language and culture seem to have the saigiesy when it is not. It is the teachers’
responsibility to fulfill that aspect of learninghen they have to choose which components of

culture they will teach in a second language clestact, Paez (2010) argues that:

10



This demonstrates a common teaching practice, inohndulture does not seem to

be present in the language, an obvious tendencyrirculum designs of textbooks

for the teaching of foreign languages, and in whashalready explained,

appendixes are dedicated to the cultural themesrtdin regions, or speaking

countries, of the language studied. (p.305)

However, before giving my point of view about teethuestions and talking about the
context of Colombia, it is necessary to talk abepiedagogical proposal that it would be a good

choice for the English curriculum in the country.

Culturally Responsive Pedagogy

As Ladson-Billings (1994, 1995a, 1995b, 2014) ady@ulturally Relevant Pedagogy
(from here on referred to as to CRP) recognizesntipertance of including students’ cultural
references in all aspects of learning. | will ugeRCas the main term to cover also ideas from
Culturally Responsive Teaching (Gay, 2002), Cultyr@ustainable Pedagogy (Paris, 2012), or
Culturally Sustaining/Revitalizing Pedagogy (Mc@ast Lee, 2014). Each concept has
conceptual differences, however | noticed thaffits¢ acronym used was CRP and that is the
one | am going to use as a broader term.

CRP is a pedagogy that acknowledges, respondsedelarates cultural aspects in
students from all cultures and backgrounds. Ge@aya(2010; 2016) posited that CRP uses
cultural heritage and experiences as resourceslipadachers serve students’ needs much more
effectively. Particularly to serve the needs ofstapopulations who feel that they are

marginalized and their identity does not have repméation in society.
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Ladson-Billings (2014) explained, in her tal&étting Serious about Education: Culturally
Relevant Teaching for New Century Studerds'Loyola University of Chicago, that CRP has
three components which are: (a) develop studertdesaically, (b) cultural competence, and (c)
socio-political consciousness. The first one death social relations and the responsibility of
encouraging all students to do their best and leallaboratively. It means that is not important
the individual achievement and the competitivenegth one another, but rather to learn in
community and solve problems together.

The second one, cultural competence, is the albdlitye grounded in one’s own culture of
origin and fluent in at least one other culturepther words to affirm self-identity in order to
understand diversity. Thus, second language teactesd to go through a conscious process
within themselves to teach and understand studanésbetter wayThis does not mean that
English teachers in Colombia should be all foreign@n the contrary, Colombian English
Teachers have to be fluent in their own culturefs) open to understand and teach it through
English.However, do teachers value their own culture ajior{in this case Colombian) in order
to interact with others and talk about differences?

The third one, socio-political consciousness, e&cheng students that their learning is
connected to the everyday problems and living estbciety and be critical about social inequities.
To make it simple, teachers should first recogtheenselves as part of a world that they transform
every day, and then they should present thosepleiltbices and perspectives to their students in
order for them to connect each other’s experieaoéshave their own arguments.

The challenge is that students, most of the tinae,ih cultural bubbles in universities and

at schools, because those are transit places athangstantly by all its inhabitants. In the case of

12



pre-service teachers at Universidad Pontificia\Bolana (UPB) in Medellin, Colombia, we need
to be in deeper contact with other cultures andthat same time, to develop that cultural
competence of our own culture that is needed todmscious of our roots. We do have some
program subjects that give us an introduction foingd it, but, as you will see later on in the
chapter, the link between theory and practiceassriooms is missing.

The important questions at this point are, how tzachers shape students’ thinking
process, as group and individuals, using culturedlyponsive pedagogy? Why did university
teachers at UPB in charge of teaching interculigmabnd multiculturalism not name CRP? How
can | include CRP in my practices as a pre-sen@aeher? Surely, | needed to understand more
what the roots of CRP and other concepts linkedttare, such as interculturalism and

multiculturalism, which | develop in the next paftthe chapter.

Interculturalism

In order to define the concept of interculturalisms important to establish its relationship
with multiculturalism, since they are two conceptth a close proximity and, their indiscriminate
use, can lead to misunderstandings. The term mliliralism is the fact that we as social groups
(Poblete, 2009) are different and we have differntures. Human differences have led, in the
past as at present, to multicultural conflict. totdturalism means "between cultures”, but not
simply a contact, it is also an exchange that @stblished in equitable terms, under conditions
of equality. It includes the bases of the previocoiscept, which is the diversity of populations and
countries, but it is also recognizes symmetricdatienship between equals, different by
background (even from the same city or country) moidexclusively by culture, to try to break

the hierarchical prestige (Vélez Verdugo, 2002}tefse differences. In other words, it is the

13



process by which inequalities are left aside tonda live together and engage in dialogue with
one another.

Interculturalism should be understood as a permanmocess of relationship,
communication and learning between people or grompsrder to have knowledge, values and
traditions, aimed at generating, building and foste mutual respect and full development of
capacities above people cultural and social diffees. Interculturalism itself tries to break with
the hegemonic history of a dominant culture witsubordinate one in order to reinforce the
identities traditionally excluded to build "a costence of respect and legitimacy among all groups
of the society " (Walsh, 1998, p.8).

However, the current problem is that intercultwanhflicts arise because different social
groups live simultaneously in the same area andtl alibse contacts. This is due to several
situations like migratory movements, increase o thorld population, wars, globalization
processes among others. Thus, it is necessarintq #specially in the educational field, a way of
overcoming these conflicts for a good coexistenthout practicing processes such as cultural
assimilation, enculturation and acculturation.

UNESCO (2005), in article 8 of the Convention or #rotection and Promotion of the
Diversity of Cultural Expressions, defines intetawhlism as, "the presence and equitable
interaction of different cultures and the possipibf generating cultural expressions shared and
acquired through dialogue and an attitude of mutaapect.” De Mejia (2006) also cites the
reference that it is preset in the Curricular Glingks for Foreign Languages (1999) in which states
interculturalism as a vision “which accepts andnpotes all cultural manifestations, requiring a
receptivity towards the contributions of the langeaunder study and the guarantee of the

knowledge and ownership of our language and cuil{pre23).
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In this sense, interculturalism is conceived asoh@f cohesion and social interaction that
promotes active and permanent processes of resaifprcommunication and meaningful learning
and, throughout collaborative work among differeattural groups, it seeks constructive and
positive solutions to form citizens who learn texst peacefully in society. Also, citizens who
accept the importance of knowledge and culturaisfimct practices and thus transform their
notions of reality, their living conditions and peptions of the social world, in order to contrésut
to the well-being and progress of the country. Tigtointerculturalism, teachers intend to go
beyond a passive coexistence; on the contrary, sgithmitment, justice and equal opportunities,
the aim is not to discriminate, not to be racsinclude in society through the mutual knowledge,
respect and dialogue of the different cultural goaf a country. Interculturalism requires self and
others knowledge to achieve a greater goal.

It is proper to say that Colombian future secondjlege teachers have many challenges
in today’s education scenarios, mainly becauseptogession requires passion, knowledge and
strength. But to do so, there is one aspect th&athers should put into practice, which is being
critical and teach students how to bringing to £kapics that students hear daily on the news, on
social media or on books. To do so, preservicenracneed to know what critical literacy is in

order to use it in their practicums.

Critical Literacy
Critical literacy (CL) is a concept that comes fr@mitical Social Theory and its interest in
topics of ethnicity, class, or gender, to nameva f&anks, 2008; Morrell, 2003; Morgan, 1997).

However, CL focuses more on developing criticatlneg in students; it is, as Freire (1970) cited

15



by Beck (2005) argued, “an attitude towards tertbdiscourses that questions the social, political,
and economic conditions under which those texte@wenstructed” (p. 392). In addition, Morgan
(1997) stated that “critical literacy critics anelathers focus on the cultural and ideological
assumptions that underwrite texts, they investighte politics of representation, and they
interrogate the inequitable, cultural positionirfigspeakers and readers within discourses.” (p.1).
CL operates in a similar way as CRP, which meaats@h is the umbrella term | am going to use
as reference for this section.

Cope and Kalantzis (2016), in a series of videa®nsed by the University of lllinois
Urbana-Champaign, states that to understand Grititeracy is necessary to compare it to
didactic literacy, which is learning mechanicaltf&acStudents are passive and learn formal rules
of language in order to read and write in a basig 1@ preserve the world as it is. Critical liteess;
instead, is bringing real matters to class aboadiasgustice, oppression in the world, things that
happens in student’s lives and students that dneegrarticipants in class.

In the field of language teaching Morrell (2003yalanks (2008) have argued that
language is not a neutral tool for communicatiocdose who have the power to manipulate
language have the power to rule the world. In faetas human beings are language and we
produce knowledge with dialogues through a languagebuild our identities and contexts with
language and culture. In fact, as Freire (1970jned, “dialogue is the encounter between
humans, mediated by the world, in order to namenibitd” (p.69).

A teacher who practices Critical Literacy in thasdroom is someone who wants to be a
transformative one, in order for students to leaganingful facts for their lives and have a critica
perspective about it. A critical literacy teach&mone that teaches students to go beyond what is

written in a next or taught in a class. Therefaeecond language teacher who is also critical

16



about their own practices in the classroom is sor@eeho is conscious of the context and, their
students’ background and wants students to be eengoMof what they learn. As Freire (1970)
and MacLaren (1989) would say, we need to empowsetests to generate the courage to
transform the world.

Teachers have the responsibility to remind theidents about their cultural roots in order
to be wider and sustain students’ identity, intkcral dialogues, ideas and questions they might
have along their lives to be responsive with tleawvironment. Thus, is important that preservice
teachers start their conscious process about gutito practice critical literacy concepts during
their practicums in order to be able to use theoeas full teachers in schools.

Comber (2001), stated that there are several appesdo critical literacy in the classroom,
some of them are that students should be researohéneir language, teachers should explore
minority culture constructions of literacy, studeshould problematize classroom and public texts
and, the most important for me, “CL needs to beinaally redefined in practice” (p.100). This
is because, as Morrell (2000) remarks, in CL teechrd students are engaged in their classroom
practices in order to develop analytical skillgremsform themselves mutually.

All these previous elements justify why all CL less, especially the ones of a second
language teacher, are students centered. It inv@ebates and controversial issues in order for
students to discover their own voices and ethieaponsibilities with the society they live in,
especially in a country where the government hgslamented bilingual policies taking into

consideration just English learning (Mora, Chiqu&oZapata, forthcoming).
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Methodology

For this research paper, | chose to use qualitatisearch methods. | inquired
international documents for CRP, because | didindtthe term in local references, local and
international ones about CL and Interculturalisnor&bver, | used recorded conferences on
YouTube about the same topics to have a broadspeetive about what authors have been
recently saying in the academia regarding CRP, i@l Iaterculturalism, especially because
recorded conferences and talks uploaded on thenettare an easier way of having additional
information, it is listening to the author insteafdeading. For local references, | read about
Colombian policies and authors who made criticallgsis to the context of the country.

After reading and inquiring about Critical Literacyulturally Responsive Pedagogy and
Interculturalism, | had my own ideas about thosecepts and their importance for my teaching
practicums. Nevertheless, | wanted to interviewpagrs at the faculty of education at
Universidad Pontificia Bolivariana about their uretandings about those concepts, becallise 8
and 9" semester students perform their two teaching jetans, Spanish and English. | chose
this three concepts because two of them (CL ardualturalism) were the focus of two subjects
in our BA. However, CRP was not mentioned by angngfuniversity teachers or professors. |
came across the concept of “intercultural commum@namany times, but not a concept that
included pedagogical and social aspects. That ewiiquiring | came across the concept of
CRP, and | wanted to check if my peers might havielea just hearing the name.

For the purposes of my research, | conducted senutared interviews (Chiquito, 2015;
Drever, 1995) to twenty pre-service teachers befantp 8" and 9' semester during 2016 and
2017. They were selected because all of them wesady pursuing or starting their teaching

practicums in different schools around Medellincreated an interview protocol with nine
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guestions and asked participants to sign a corieemt for research purposes. The participants
were assured with confidentiality and assigned gsewyms. It was important for me doing
interviews because of the narratives of being preise teachers and the process in becoming
reflective practitioners (Pedro, 2005; Manuel & Hag, 2006).

I mainly wanted to solve two main objectives. Thistfone was to inquire about the
nature of the concepts of CRP, CL and Interculismafrom different perspectives in order to
have theoretical knowledge. The second one wasdothe narratives of my peers about being
preservice teachers in Colombia trying to use tbtgmal knowledge in their practicums. For the
analysis, | chose to transcribe the interviewsniE&cel chart because it was easier to cross

check for patterns in my peers’ answers havinghaln on columns and lines.

Preservice Teachers at UPB: Answers and Analysis

| thought about some questions f8rahd 9' semester students at the Faculty of
Education at UPB. Questions aimed to inquire twannssues:

1- What is the importance that pre-service teachesms g theory once they are in their

student teaching experiences?

2- How do they use theory in their student teaching?

The core of my questions was to know what the w@rees knew for literacy, critical
literacy, interculturalism and which authors thega to support those concepts (if any).
Moreover, | wondered what ideas they had aboutually Responsive Pedagogy or what that
term evokes in them. Besides, | asked my parti¢gpabout the concepts they use when planning
and how do they think concepts as CRP, CL anddalerralism could help us as future second

language teachers.
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| also asked follow-up questions to find out wheatant concepts (not more than 40 years
in the academia) during the BA and what authorsxperienced teachers were their references
for planning. Regarding experienced teachers, écshy participants what kind of observations
or suggestions give them their cooperating teachers
Reading Through the Participants’ Answers

Checking the answers from all my participants,uldsee that they do not have one clear
definition of Literacy nor Critical Literacy. Sonmef them just mentioned reading and writing;
some others related it to literature (they coultlteth me how) and some to all the skills students
are able to perform in class. There was two comtaans that all used which were reading and
writing, just one told me that is a definition whids just an instrumental way of referring to
literacy. Concerning Critical Literacy, interviewseeanswered with common definitions too, such
as critical thinking and teaching students howreate their own ideas.

In relation to Interculturalism, Alberto, Marthaniique and Daniela, agreed in told me
that it is a concept about being in relation aradadjue with different cultures because for them is
the connection we create with cultures in ordenterchange knowledge. Tania, Max, Alejandro
and Luisa added that the concept for them meantaatsixture of cultures and how they converge
in a same place to have a diverse environment. drdonanswered that is important to take into
account people background when establishing agli@lin order to mind what people say.

The term CRP was the most confusing one for th&malse it was the first time that my
participants heard it. However, the intervieweesdtto give an answer and they connected it to
Interculturalism. Most of my peers answered thaPG&to “respect the culture of your students
according to the context” (Alberto), and “from thame | would imagine is to do with cultures.

Responding to people's cultures, so looking to &ttid own cultures and how teacher involves in
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it” (Daniel). Antonio, Luisa and Carlos said thattare is important and that you carry it with you
all the time to your classes, Tania, Max and Aldfaranswered that CRP is the way we as teachers
are going to present culture using texts.

As far as | could see in my peers’ answers, thilyhstve some misunderstandings and
mixtures about theoretical concepts, and for otlieey have an instrumental knowledge about
theory, which means, as Mora (2016) explained,esttgdreplicate what they hear or read from
others instead of making self-ideas and self-statésn The reason is that more than the half of
the interviewees admitted that they do not focukeamning for themselves or going deeper into
concepts they hear in classes or in inquiring nauthors. They accept that they do not devote
enough time to studying or have study habits antsequently they are not conscious of the
importance of applying theory into practice. Intfatshould be cooperating teachers during the
practicum the ones in charge of helping studenth @oubts and assist them in creating that
necessary connection between theory and practice.

Luisa said:

| think that the majority of students are not awafeéew concepts or the importance of

those ones because they try to be part of new afagsching but once in their practicums

students just do the same as experienced teag¥tecs) is being traditional.

About their practicums, Martha, Daniel, Alberto,r©a, Maria, Luisa and Julio said that
their cooperative teachers do not support themnawer allow the preservice teacher to give the
class, but just to prepare worksheets. Neverthedesse other tutors have been a great support for
preservice teachers because they have helped \aitly topics regarding being teachers, but still

my peers feel lost on how to link theory with preet
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When asking which authors my peers knew about easbept, both 8and 9' semester
students could remember Geertz, Alsina and Nussbdums raises questions about how
prospective teachers pay attention to intellecpmaperty of the concepts risking plagiarism or
having the feeling of being lost when starting e#sh. Daniela, Tania and Maria told me that they
do not know authors and they do not care and thsoreis research. | asked more arguments, and
the common answer | got was that if they were g to do research then is just learning the
theory for its sake.

However, when talking about the importance of ugiig CRP and Interculturalism as
second language teachers all the participantseipiia positive way saying that we have to face
new realities inside our classrooms and those @igcgan represent tools for us in order to
complement and boost the process of learning ofestis” (Maria). Also that “second language
teachers should take into account students culamésontexts in order to understand their needs
for their learning process” (Daniela), but espégisdcognize that “behind every idea of education

there must be a philosophical matter that we ashtga can use in our classrooms” (Luisa).
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Conclusions: Including CRP, CL And Interculturalism in the BA Program Curriculum at
Universidad Pontificia Bolivariana In Medellin

As a manner of conclusion, it is important for rmegb back a little bit from the start. The
purpose of this research study is to propose agwark for including CRP ingrained with CL and
interculturalism in the BA program curriculum in&psh and English education at Universidad
Pontificia Bolivariana in Medellin. Moreover, ité&so emphasizing the importance of using those
concepts from the teaching practicums in ordertéot san internal conscious process to be
reflective teachers. This is because it is imparthat future Colombian language teachers think
about the aspect of culture in second languagéitegcfact that is not that obvious and most of
the times is forgotten.

The Faculty of Education at UPB is trying to bakustudents and government demands.
That is why the current curriculum at UPB is foalis® literature, methods and approaches,
pedagogues that created the foundations of pedagagwtives and research. | think is good, but
pedagogies such as CRP and CL should be includedlbgduring the 5 years of studies and make
clearer the connection between theory and practibéch is not clear to'8and 9 semester
students. It would be proper to include CRP fromjects in second or third semester when pre-
service teachers at UPB start to inquire aboutr tidgintity and start permeating the whole
curriculum.

It is important that we overcome traditional modaisl teaching methods in Colombia,
because if we understand our students as thosecarhéransform the world, then we can help
them. If we take into account that an educatioysiiesn has context, practices, people and policies
which need to interact for the benefit of studémen we can be part of the change, or at least this

is what is expected to happen. In terms of secamguage teaching we have the biggest
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responsibility, because here in Colombia we arenleg English just for business and not as a
means of communication or interaction.

We have to create also our own materials for teac@iolombian culture through English
first and then compare it with English speakingrdaes culture in order to develop that cultural
awareness first and then consciousness that ic&xpm students in CRP and the dialogue that
is expected in Interculturalism, without forgettitagbe critical readers. Trujillo (2006) argued
that there are three visions of the language: lagguas an instrument, language as a form of
artistic expression and language as subject of/sfctording the Common European
Framework of reference (2001), there are threddendfecompetence in a language: linguistic,
socio-linguistic and pragmatic. This is just anrepée of how culture is not the core of second
language teaching, moreover according Paez (20&d)nguistic character of the theoretical
assumptions of second language teaching, maké8auld to define culture.

Authors such as Lee Whorf (1956), Kramsch (19938)9and Byram and Fleming (1988)
recognized that teachers cannot separate cultarne feaching and learning. The relationship
between language and culture has become a tranbagis that crosses the human sciences in
various ways. This leads to understand that set@mgliage teaching needs to have a broader
interpretation and point of view, so CL, CRP antkeiaulturalism need to work together as
concepts for second language teachers in Colombia.

Thus, another challenge for teachers in Colombibaswe need to be aware how we use
second language in the classroom and as pre-seedchers, we need to experience that in our
teaching practicums, because it is the first cdrttzett we have as teachers and not anymore as
students. Moreover, we need to be aware that wlendételanguage daily, especially if is used as

a means of communication in a country where treeelilingual policy that is pushing schools to
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change their curriculum. Thus, we need to affirnd amprove the link between theory in the
university and practice in the teaching internsbiperwise we are going to be swallowed up by
the system as Nieto (2013) argues, because iaisy§tem) that replicates power and privilege”
(p.15). Furthermore, we have to be critical readéisur tutors and practicums places in order to
be responsive with our students.

We have also to include students’ lives in our ag planning because as Max, one of
the participants, said, “We are not recreatiom&t are not here to entertainment within class; we
are, in fact, second language teachers.” We hawethéeal principle to try to make changes in
our context. Therefore, as educators, we havedagihen our conceptions of interculturalism
and multiculturalism in order to teach our studenta context that encompasses both concepts,
in order to strengthen democracy and the peace@xistence of the various cultural groups
within a classroom. To do so, it is necessary ¢paim the previous aspects with other ones, such
as critical literacy and culturally responsive pgoigy.

Consequently, in order to establish basic critdioa developing and promoting
interculturalism within education, it is necessaryake into account three main notions: the socio-
cultural context of the school environment, theieodtural reality of students and their families,
and the profile of teachers and their relationshifh the community made up of parents and
students. This indicates that educational contasot all the same and that differences between
schools, students and teachers should guide ap@m®anethods and content.

Including interculturalism as a fundamental elemehthe educational system implies
assuming cultural diversity from a development pective, social transformation for the
construction of knowledge based on respect and genwty and democratic coexistence. That is

to say, as Haro and Vélez (1997) expressed, cekiads of knowledge about others - formal
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knowledge / traditional knowledge - should not lerdrchized and that it is not only the weak
actors in society who are obliged to know the aeltof the dominant ones, but that education is
given in terms of equality of conditions, withouscrimination.

It is also necessary to take into account the "UGIESNorld Report for Investing in
Cultural Diversity and Intercultural Dialogue” (200 which proposes a reflection on culture
highlighting the dynamic nature of cultural divéysand its capacity to renew perspectives on
sustainable development, the effective exercisanpfersally recognized human rights, social
cohesion and democratic governance. The acceleratithe processes of globalization enhances
the value of intercultural competences, both irdlral and collective, that enable us to tackle
cultural diversity more effectively and to followultural change closely. Without cultural
competence, misunderstandings rooted in identaplpms are likely to proliferate, since cultural
diversity is linked to the dynamic process by whititures change but retain their identity, in a
state of permanent openness to others.

Thus, it is necessary to review what is reallyhi@ Curricular Standards and Guidelines of
Colombian education that allow an education wheeerulti-ethnic diversity of the country is
recognized, with teaching methodologies that addtlke multiple elements of knowledge and
wisdom of the different cultures and contexts thatcountry has. Intercultural education would
be a more effective and practical way for the tragrof children and young people and also in
teacher training. It is necessary to develop sggditical, procedural and metacognitive processes
to encompass the students' experience and théyrealiheir socio-cultural milieu, as are the
inequalities, contradictions and internal, intra amtergroup conflicts that they confront.

This leads me to talk about my experience as aestutigrew up in different cities of the

country until I turned eight. Here | studied infdient schools (private and public) from first to
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third grade and | remember that the education éived was superficial and teachers were not
interested in students but in content. Then, | rddedtaly where | needed to learn a new language,
a new culture and | went to extra classes with marowho was not a teacher. She talked to me
in Italian and tried to help me with homework, latischool | had to find a way to communicate.

In other words, instead of facing a process olealtintegration, | made a process of acculturation

acquiring characteristics typical of the Italiaritate at the expense of forgetting the Colombian

one, so much that at present | recognize as belgrigiboth cultures, but not completely.

If I had passed through an intercultural curricultas proposed by Walsh (2005), or
through teachers who were aware of being respotekieg into account my background, 1 could
have taken advantage of my cultural heritage tog@mboth my culture of origin, the Colombian,
and the "host", the Italian one. | could have pgrtted effectively in the resolution of concrete
problems that | encountered in the course of myatilon, in the recognition of the diversity of
the context where | was living in order to createrigical-reflexive communication with my
classmates to avoid a cultural shock.

Nevertheless, it is not necessary to go so fap asserve cases of lack of a responsive
curriculum. In fact, in my same university we sesvistudents from other cities and departments
must face certain difficulties when arriving in M#lih and meet the culture and the slang of this
city. The same might happen also to students fridi@reint socio-economic sectors of the city. A
student living in the north of the city who belortgsa low resource family might have a cultural
shock if immerse in a school where the majorityohgk to wealthier families.

The spaces for promoting a learning environmensuagested by Walsh (2005), in which
students can express themselves and communicatetlfieir own identity, cultural practice, to

enrich each other with the experiences of one @anpéne very few at UPB. Although there is the
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figure of the tutor who accompanies the studerthéprocess of insertion into university life in
the first semester, it is not evident in all otteachers or in all spaces. That is, not all teactade
responsibility, through constant dialogue, to fallop in the course of the career, since the figure
of the tutor is from the first to the last semester

Therefore, it is necessary to reflect on the pedmagb and social criteria on which these
practices are based in order to strengthen culint@gjration based on the diversity of subjects.
Thus, it is important to encourage motivation, alggle and participation in such a way that
students do not feel afraid when they present thaimts of view without detracting from other
opinions. In addition, teachers should use theimkedge as a tool to enhance students’ skills and
integral formation in order to enrich the FaculfyEolucation and Pedagogy at UPB.

Pedagogy alone is not enough to understand the foeeah intercultural education. It is
necessary to engage other disciplines and coneggptpedagogy to have a global understanding
of what intercultural education is and why it icessary. This is because, as Dietz (2012) puts it,
"multicultural discourse is the basis of intercuélueducation, the latter being understood as a
differential approach to the education of non-ratminorities” (page 13). However, the
educational policies of the Colombian context andgeneral, of Latin America, are aimed at
ethnic minorities and indigenous groups.

According to Dietz (2012) there is an educationebate on what is a multicultural
education in the Anglo-Saxon world and Europeartinental space. The Anglo-Saxons claim
that ethnic minorities are empowered through tlgsntity, whereas in continental Europe there
is a need for intercultural education because loé 'growing complexity of sociocultural and
diversity as a characteristic of future Europearietees” (p. 15). This way of thinking education,

influences Latin America which is still under a poslony age, and the discourse of intercultural
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education is thought of as a postindigenist phhséact, Schmelkes (2009), quoted by Dietz
(2012), exposes South America's efforts for "inttzal and bilingual education” to overcome
pedagogical shortcomings with other countries awditipal pressures for new economic
agreements.

Gimenez (2003), cited in Dietz (2012), proposes phams in which interculturalism and
multiculturalism move. On the one hand, the facgtuallticulturalism is the cultural, linguistic,
religious diversity of a social group. That is, thiference of the other should be recognized. On
the other hand, interculturality at the normatieedl is based on interethnic, interlingual and
interreligious relations. That is, we should livediversity. Both terms work under principles of
equality, difference and interactions.

This leads me to talk about identity. Identity msportant because it directly influences
social movements because "the individual is nodoegnceived as a fully coherent, rational agent
[...] and reduced to a set of potentials.” (Diefz, 32-33). Social movements have cultural nuances
of identity. This first process of identity is lited and influenced by power, understood as the
relationship between state institutions and soci@sywell as the inequalities that exist because
individuals receive the effects of power.

The boundaries, then, between "us" and "the othams'in an antagonism of identities
because, as the author points quoting Lamo de &&pif1995), "every identity is rather against
someone than in favor of someone." Therefore,dpi tof minority and majority groups should
be addressed. The former are such if placed it &éloammajority but, at the same time, the majority
can become a minority if the same relation is @gplWith another major group, whereas a set of
non-sentient pluralities should be taken into aotto build new identities, because it would fall

into recycling (Bauman, 1996). Rather, the imparéanf difference in the development of the
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current "resistance identities" (Castells, 1998pudth be recognized as a result of social
mobilization over the decades.

However, as de Mejia (2006) argues, identitiessaen as something that one possesses
and that can be lost or found when entering inaxnwith other cultures. But Barbour (1996),
guoted by de Mejia, states that human beings amplex and have parallel identities (family,
religious, regional, etc.). Thus, we are not statie change and evolve in accordance with the

experiences we live and the cultures we meet.
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